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Abstract. In this review, | aim to reveal the practices of supervision tools maintained
within the Ministry of National Education (MoNE) and the Council of Higher
Education (CoHE) and to discuss how each tries to provide quality education. First of
all, I presented an overview of the National Education System. Then | provided an
overview of higher education. | introduced the supervision services carried out in both
structures and the bodies responsible for them. As a result, | revealed that MoNE
supervises public and private educational institutions before higher education level
with two bodies: the Board of Inspectors and the Internal Audit Unit. Supervisors in
Turkey play a critical role in monitoring the implementation of the curriculum,
supporting teachers, assessing teacher performance, ensuring compliance with
regulations and policies, and identifying areas for improvement. Another result
obtained from this study is that supervision studies in the Council of Higher Education
(CoHE) are carried out by three bodies: the Higher Education Supervisory Board, the
Internal Audit Unit, and the Turkish Higher Education Quality Council (THEQC).
While the Higher Education Supervisory Board is an authoritative organization, its
mandate does not include assessing the quality of individual courses or departments.
The internal audit unit assesses if CoHE's resources are being used economically,
efficiently, and effectively to meet its aims. As a result of THEQC's quality activities,
universities set mission & vision; strategic plans; quality assurance policy, job
descriptions, workflow charts, and alumni tracking systems. Quality assurance efforts
enabled universities to start accreditation studies; and entered the internal and external
evaluation processes. It should be noted that the separation of universities into
research universities or the Regional Development-Oriented Mission Differentiation
and Specialization Program in Turkey is also a result of quality assurance studies.
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1. INTRODUCTION

Schools will remain operational so long as society continues to value the education
they provide. Efficiently using already available resources, maintaining high-performance
levels among organization members, and carrying out the entirety of the process in
accordance with the plan are all necessary for the functional survival of educational
institutions. Because of this, it is necessary to regularly monitor and assess how much they
realize expected functions. In this context, supervision refers to the practice of monitoring
the actions of an organization within the framework of particular principles in accordance
with established objectives and providing the required direction and support to attain those
objectives (Yuner, 2022). What is meant by the word "educational supervision" is the
process of monitoring, assessing, and lending support to the efforts that are being made by
teachers and educational programs. It is a procedure that is intended to guarantee that
education is of high quality, that it caters to the requirements of students, and that it is
carried out methodically and consistently across time. It should not be a surprise that a
significant amount of learning and teaching depends on monitoring (Newton & Napper,
2007). There are several pieces of research on the topic of supervision. In order to address
the growing complexity of academic life, Cornforth and Claiborne (2008) examined the
idea of supervision in both an educational and therapeutic environment. According to Caras
and Sandu (2014), supervision is necessary for both the growth of professionals and the
provision of high-quality services. On the other side, Glanz, Shulman, and Sullivan (2007)
established a connection between supervision and the level of academic accomplishment
attained by students. Because Zohriah, Fauzi, and Pandini (2022) found a connection
between the principal's academic supervision and improvements in teacher performance, we
can say that supervision is effective not only for students but also for teachers. This is due
to the fact that supervision improves both student and teacher performance. As can be seen,
supervision requires the rigorous monitoring and evaluation of educational activities to
guarantee their efficiency over a wide range of educational stages and levels. The term
"supervision of education" refers to a collection of tasks that may involve analyzing the
degree to which the educational system is succeeding in meeting its objectives, as well as
locating and fixing issues that have been spotted within the educational system.

On the other hand, there is an ongoing discussion about the quality of education. An
education that is considered to be of high quality is not only efficient but also current and
open to all students. Learners are equipped with the knowledge, skills, and competencies
necessary for success in their personal as well as professional life through the preparation
provided by education. Education is considered to be of high quality if the various needs
and experiences of the learners are taken into account and the objectives are achieved.
Grisay and Mahlck (1991) state that the overarching idea of educational quality can be
broken down into three distinct yet interconnected components. The first of these concerns
relates to the level of both human and material resources that are made available for
instruction (inputs). The second factor is the standard of the instructional procedures (the
process), and the third factor is the evaluation of the student's performance (outputs and
outcomes). Moreover, the quality of education consists of the following (UNICEF, 2000):

= learners who are physically fit, emotionally stable, and mentally prepared to

participate in and benefit from educational opportunities, as well as learners whose
families and communities encourage and facilitate their educational pursuits;

= environments that are hygienic, secure, protective, and sensitive to gender issues,

as well as ones that offer sufficient resources and amenities;
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= the content that is expressed in applicable curricula and resources for the acquisition of
fundamental skills, in particular in the areas of literacy, numeracy, and skills for
life, as well as knowledge in such areas as gender, health, nutrition, HIV/AIDS
prevention, and peace;

= learning can be made easier and inequalities in educational attainment can be

narrowed by putting into practice procedures that enable qualified educators to
employ child-centered teaching strategies in organized classrooms and schools
and to conduct the skillful assessment;

= outcomes that are linked to national goals for education and positive engagement

in society, and that include both knowledge and skills as well as attitudes.

As can be seen, the quality of education is a complicated topic that calls for an approach
that is both comprehensive and complex to understand and improve it. There is a range of
social, economic, cultural, and political elements that can all have an impact on the quality
of an individual's education. This makes the quality of education topic a complicated issue.

Studies on quality and supervision in education are generally handled separately and
focus on accreditation (Dogan, 1999; Kavak, 1999; Siingli & Bayrakci, 2010; Ozen,
2022; Hatipoglu, 2022); quality (Abide & Gelisli, 2020; Ozdemir, 2002; S6zmen, 2004);
purpose and importance of supervision (Gokge, 1994; Gindlz, 2012; Altinok, et al.,
2020); use of various educational supervision models (Memduhoglu & Mevsim, 2012;
Aksu, et al., 2015); or school/lesson supervision according to the opinions of teachers and
school principals (Agaoglu & Selim, 2020; Yesil & Kis, 2015; Ergen & Esiyok, 2017,
Altunay, 2020). Unlike these studies, the present study is concentrated on institutions.
The main difference of this review from other studies is that it provides a comprehensive
overview of the supervision practices and bodies responsible for maintaining quality
education in both the Ministry of National Education (MoNE) and the Council of Higher
Education (CoHE) in Turkey. It specifically highlights the critical role of supervisors in
monitoring curriculum implementation, supporting teachers, assessing teacher performance,
ensuring compliance with regulations and policies, and identifying areas for improvement.
Additionally, the study outlines the distinct responsibilities of the Higher Education
Supervisory Board, the Internal Audit Unit, and the Turkish Higher Education Quality
Council (THEQC) in CoHE's supervision practices, as well as how quality assurance efforts
have led to universities' accreditation studies and mission differentiation and specialization
programs. Within the scope of this review, | chose to concentrate on supervision as a
quality assurance tool within the Turkish National Education system. My goal was to
provide an overview of supervision as a quality assurance tool and discuss it in relation to
the Ministry of National Education (MoNE) and the Council of Higher Education (CoHE).

2. OVERVIEW OF THE TURKISH EDUCATION SYSTEM

In the Republic of Turkey, the Ministry of National Education (MoNE), which is
comprised of central, provincial, and overseas organizations, is in charge of overseeing
and coordinating all educational efforts at the national level. Formal education and non-
formal education are the two components that makeup Turkey's National Education
System. Early Childhood, Primary and Lower Secondary, Upper Secondary, and Higher
Education are the many stages of education that make up formal education. On the other
side, non-formal education is the education that is provided to those who have never
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participated in the formal education system, who are now participating at any level of this
system, or who have previously participated in one of these levels. Starting with the
2012-2013 school year, the compulsory schooling age in Turkey increased to 12 years
and is now broken up into three stages. The first level is a primary school that lasts for
four years (1st, 2nd, 3rd, and 4th grade), the second level is a lower secondary school that
lasts for four years (5th, 6th, 7th, and 8th grade), and the third level is an upper secondary
school that lasts for four years (9th, 10th, 11th and 12th grade). In addition to elementary
and secondary school, early childhood education is also required for people who require
special education because it is considered to be a vital foundation for later learning
(Aytag, 2020; EC, 2023; Erdem, 2021; Cikrik¢1, Suna, & Ginal, 2020). As of the 2021-
2022 academic year, the number of students receiving formal education at MoNE is over
19 million and the number of students receiving non-formal education is over 6 million
(MoNE, 2022).

3. OVERVIEW OF THE TURKISH HIGHER EDUCATION SYSTEM

Similar to the central structure of the Ministry of National Education in Turkey,
universities are also affiliated with CoHE in Ankara. The Council on Higher Education
(CoHE) is the highest decision-making body on higher education. Through Law No. 2547,
which was enacted on November 6, 1981, the CoHE came into existence. The implementation
of this law marked the beginning of the process of reorganizing academic, institutional, and
administrative facets of higher education. It made it possible for all of Turkey's institutions of
higher education to come together under the leadership of the CoHE. Conservatories and
vocational schools were connected to universities, while academies and educational
institutions were reorganized into educational faculties and universities, respectively. Within
the context of the authorities and responsibilities delegated to it by Articles 130 and 131 of the
Constitution and the aforementioned provisions of the Law, the CoHE assumed responsibility
for all institutions of higher education as an institution that possesses both independence and
public identity. The CoHE is in charge of Turkey's strategic planning, coordination,
supervision, and monitoring of higher education, in addition to the establishment and
maintenance of quality assurance procedures. CoHE consists of 21 members, 14 of which are
appointed by the President, and each member is appointed for 4 years (CoHE, 2019). As of
the 2021-2022 Academic Year, there are over 8 million university students and over 180
thousand faculty members in 207 universities in Turkey (CoHE, 2023a). Figure 1 below
shows the General Structure of the Turkish Education System including MoNE and CoHE.

It would be helpful to provide the legal background of supervision studies in both
contexts after a general overview of education in Turkey is presented in the contexts of
MoNE and CoHE. The supervision processes in Turkey can be seen as a reflection of the
country's centralized educational structure. In this regard, supervision at the Ministry of
National Education (MoNE) is carried out in two units. The first one is the Board of
Inspectors and the second one is the Internal Audit Unit. The Board of Inspectors
coordinates the activities of those responsible for supervision within the context of
MoNE. In addition, the Internal Audit Unit at MoNE conducts internal audits for all kinds
of activities and transactions in central, provincial, and overseas organizations. These
internal audits are generally on the compliance of works and processes with the
legislation and are carried out according to public internal audit standards. On the other



Supervision of Education as a Quality Assurance Tool in Turkey: Ministry of National Education (MoNE)... 5

Tiirkiye - 2022/2023

Age of students Programme duration (years)
0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 2 22 0 1 2 3 4 5 6 7 8
mwmmﬁwmhmm
" | [
Kreg Bagimsiz Tikokul Ortaokul / Anadolu Lisesi / Fen Lisesi Universite
Ana Okulu Imam Hatip Glizel Sanatlar Lisesi / Spor Lisesi
Ortaokulu i
Ana sinifiari Sosyal Bilimler Lisesi Meslek Yiiksek (Yiksek Lisans)
i Okulu Enstitd
L
M Lisesi /
Mesleki ve Teknik Egitim Merkezi /
Cok Programli Anadolu Lisesi /
Anadolu Imam Hatip Lisesi
|:] Early childhood education and care (for which public education authorities are not responsible) . Secondary vocational education
[:] Early childhood education and care (for which public education authorities are responsible) . Post-secondary non-tertiary education
& Primary education [  Single structure [C]  Secondary general education [ Tertiary education (full-time)
:f\ileufsag%nDl?evels' [OTE ISCED O OCT® ISCED 1 CE T ISCED2 OOMW SCED3 (ITT ISCED4 =3 ISCED 5 CH® ISCED6 (I ISCED 7
Compulsory full-time education/training .| Possible additional year Combined school and workplace courses Y Programme being
ears
Compulsory part-time education/training >3 Study abroad -Inl- Compulsory work experience + its duration phased outin (year)

Source: Eurydice.

Fig. 1 General Structure of the Turkish National Education System (EC, 2023)

side, supervision activities carried out within CoHE show also differences. There is a
Higher Education Supervisory Board, and an Internal Audit Unit within CoHE and all
universities. Moreover, there is an independent council called the Turkish Higher Education
Quality Council (THEQC). This council coordinates activities on the quality of higher
education. Although THEQC's activities are not seen as supervision in the full sense,
including stages such as planning, implementation, monitoring, and taking precautions.
Therefore, it can be argued that THEQC's activities have a supervision function.

4. SUPERVISION AT THE MINISTRY OF NATIONAL EDUCATION (MONE)

Like in many OECD nations, MoNE supervises all quality-related processes in public
and private educational institutions in Turkey. To ensure that the quality of education is
being maintained at all levels before higher education, MoNE is in charge of both internal
and external assessment methods (Cikrik¢i, Suna, & Gunal, 2020). Two bodies are
carrying out supervision practices: the board of inspectors and the internal audit unit.

4.1. The Board of Inspectors

The duties of the board of inspectors are to guide the ministry staff, ministry schools
and institutions, and private education institutions; to make plans and programs to help
public institutions and organizations and to guide them; to control and supervise services
provided by MoNE; to provide guidance, on-the-job training, inspection, evaluation,
examination, research, and investigation; to make sure that the work of education
inspectors and guidance and supervision services are done lawfully, (Official Gazette,
2018). The duties and authorities of the inspectors and assistant inspectors working under
the Board of Inspectors coordination are to complete the reports as a result of
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supervision, guidance, examination, and investigation; to contribute to the professional
development of the assistant inspectors (Official Gazette, 2017).

To fulfill the above-mentioned duties, the Presidency of Education Inspectors is formed
in the provincial national education directorates. Education Inspectors act under several
principles of guidance and supervision. Accordingly, it is ensured that guidance and
supervision activities are carried out together in institutions. Guidance and supervision
activities should be of a quality that will maximize the level of attainment of the
achievements in the curriculum; take into account individual and institutional differences
and environmental factors; be based on correction, improvement, development, and
institutional development by emphasizing guiding and preventive guidance; include
examples of good practice; ensure that the risk areas of the system are identified and
eliminated; prevent irregularities and corruption; be open, transparent, equal, democratic,
holistic, reliable, and impartial; should include cooperation and participation; highlight,
encourage and reward success; be based on scientific and objective principles and finally,
be effective, economical, and efficient (Official Gazette, 2022a). The Board of Inspectors
has prepared "Supervision Guides" for schools of all levels and types in Turkey. These
guides, available on the website, contain general principles, objectives, and steps. Different
kinds of guidance activities are carried out by MoNE. The types of guidance maintained by
education inspectors include preventive guidance, corrective and remedial guidance, and
developing guidance (Official Gazette, 2022a). Similarly, audit activities carried out within
MoNE also differ. The types of audit services maintained by education inspectors include
process audit, conclusion audit, performance audit, system audit, financial audit,
compliance audit, thematic audit, personnel audit, appropriateness audit, and course audit
(Official Gazette, 2022a). In conclusion, the Turkish Board of Inspectors oversees, guides,
and assesses educational institutions and services. Inspectors and assistant inspectors work
collaboratively to ensure the legality and maximize curriculum achievement. Correction,
improvement, development, and institutional development underpin guiding and
supervision. To sustain education quality in Turkey, MoNE provides various counseling
and inspection operations. The Turkish Board of Inspectors' Supervision Guides for schools
of all levels and types are available online and include broad principles, objectives, and
processes for guidance activities.

4.2. The Internal Audit Unit

This unit takes a risk-focused approach. The internal audit aims to plan and execute
ministry activities through objectives and policies, development plans, programs, strategic
plans, performance programs, and legislation. It aims to ensure effective, economic, and
efficient use of resources, reliability, integrity, and timely availability of information. In
addition, as a result of the internal audit activity, suggestions are made to the management
on securing the ministry's assets, the effectiveness of the internal control system and the
identification of risks, taking necessary precautions, constantly reviewing them, and
digitizing them if possible. At the same time, in addition to providing objective assurance,
internal audit provides an independent and impartial consultancy service, especially to assist
the Ministry in improving risk management, internal control, and governance processes.
The consultancy service is the systematic and regular evaluation of the activities and
operational processes of the ministry to achieve its goals and make suggestions for
improvement. The internal audit evaluates corporate governance, risk management, and
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control processes with a systematic, disciplined, and risk-based approach and contributes to
the improvement of these processes (MoNE, 2023). The main elements of the internal audit
model can be classified as follows: Being objective, providing assurance and consultancy
services, Developing and adding value to the activities of the Institution, Helping to develop
the objectives of the Institution, Risk management, auditing internal control processes and
management processes, Predicting a systematic and disciplined work (Yaman, 2011).

Knowing what makes up supervision helps us understand the concept as a whole. The
first step in supervision is to get a better understanding of the situation. The next step is to
perform an evaluation. The third step is to make any necessary adjustments and progress.
At this final stage, it is crucial to address any shortcomings found in the evaluation, eliminate
redundancy, correct any deviations from goals and plans, and come up with suggestions and
practices to improve processes and outcomes. Effective supervision requires these three parts
to cycle (Basar, 2000). A well-functioning inspection system is essential to ensure that all
students have equal access to high-quality education, that educators can grow in their careers,
and that schools give students a solid foundation in learning (Eranil & Baris, 2022). In
summary, MoNE’s internal audit unit uses a risk-focused approach to ensure the efficient use
of resources. The unit advises management on asset security, risk management, internal
control, and governance. It emphasizes being objective, providing assurance and consultancy,
and predicting systematic and disciplined work.

5. SUPERVISION AT THE COUNCIL OF HIGHER EDUCATION (COHE)

Supervision activities carried out in higher education also differ. The first body is the
Higher Education Supervisory Board, the second one is Internal Audit Unit, and the third
one is Turkish Higher Education Quality Council.

5.1. Higher Education Supervisory Board

The Higher Education Supervisory Board is subordinate to CoHE and is responsible
to CoHE in all its work. The higher Education Supervisory Board consists of 10
members. The main duties of the Higher Education Supervisory Board are inspecting the
compliance of education and other activities in universities; requesting written or verbal
information from the activity administrators; investigating disciplinary issues; carrying
out investigations (Official Gazette, 1982).

5.2. The Internal Audit Unit

The second body is the Internal Audit Unit within CoHE. The Internal Audit Unit
Within Cohe works on the suitability of all work and operations within the institution. The
internal audit aims to plan and schedule the activities carried out at CoHE by the objectives
and policies of the CoHE, development plan, programs, strategic plans, performance
programs, and legislation. It aims to use resources effectively, economically, and efficiently,
to ensure the reliability, integrity, and timely availability of information. In this context the
vision of the internal audit unit is to provide assurance and consultancy as an audit unit with
national and universal ethical values, aiming to provide added value to CoHE with a
modern audit approach strategy. The mission of the internal audit unit is to evaluate
whether the resources are used effectively, economically, and efficiently following the
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goals and objectives of CoHE, and to provide support in reaching the targets by considering
the management, control, and efficiency of the risks with a systematic and disciplined
approach (CoHE, 2023b).

5.3. The Turkish Higher Education Quality Council (THEQC)

The third body is the Turkish Higher Education Quality Council (THEQC). THEQC
is a centralized and independent board and is responsible for organizing the processes
that serve as the basis for the supervision activities within the context of CoHE. The
THEQC is widely regarded as Turkey's top higher education institution in terms of
academic standards. THEQC is the formal public institution in Turkey charged with
ensuring the quality of higher education. Formerly, the THEQC was established as a
body affiliated with the CoHE in 2015, but in 2017 the THEQC gained its independence.
To manage quality processes effectively and efficiently, it is necessary to note that
THEQC is an autonomous institution rather than a body that works under CoHE.

The main duties of the Higher Education Quality Board are as follows (Official
Gazette, 2022b):

= To determine national policies and strategies regarding quality assurance in the

higher education system and to share them with the public,

= To carry out activities for the development and dissemination of quality culture in

the higher education system,

= To encourage the establishment of internal quality assurance systems in higher

education institutions and to guide higher education institutions in this regard,

= ¢) To monitor the studies on higher education quality assurance systems at the

national and international levels, to carry out joint studies at the national and
international levels,

= To determine the principles, quality indicators and rules to be applied in external

evaluation and accreditation.

THEQC's fields of activities are establishing and supporting the quality assurance
system in higher education institutions; supporting and monitoring services of higher
education institutions' internal quality assurance system; authorizing and recognizing
accreditation bodies; disseminating and strengthening the culture of quality assurance in
the higher education system (THEQC, 2019).

6. RESULTS AND DISCUSSION

The purpose of this paper is to make a minor contribution to the literature by
presenting a detailed and comprehensive overview of the supervision practices and tools
used in the Ministry of National Education (MoNE) and the Council of Higher Education
(CoHE) and discuss them in terms of quality assurance.

First of all, this study reveals that when the institutional infrastructure and legal
documents for supervision in MoNE are examined, the central structure of the audit
emerges, which is supported by Demirkasimoglu (2011) and Kurum-Tiryakioglu &
Cimkir (2017), and the board of inspectors in MoNE is the most authoritative body for
supervision of all public and private educational institutions, excluding universities.

Second, this analysis shows that some improvements are intended with supervision
and there are lots of supervisor qualifications needed. Monitoring the implementation of
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the curriculum is one of them. It is checked whether the curriculum is transferred to the
students correctly and effectively. The other is how students, teachers, and the entire
educational system can improve their performance highlighted with supervision. The latter,
supervision also provides implications for teachers' performance. These implications are
obtained through classroom observations, and they are expected to support the professional
development of teachers. This is followed by the reviewing of lesson plans, the content of
the lesson plans, and their compatibility with the curriculum are monitored. Finally,
personal, and systematical development is aimed at with the feedback provided on all these.
Also, inspectors in Turkey have a wide variety of duties and roles such as monitoring,
checking, observing, providing feedback, examination, investigation, guidance, on-the-job
training, evaluation, inspection, and audit. Demirkasimoglu (2011) highlighted this result by
comparing it with other countries. Eventually, the purpose of school supervision with these
duties and roles is to ensure the quality of education and promote the professional growth of
teachers. Similarly, Sahin (2022) sees supervision as a tool to eliminate the quality gap
between schools and the standard differences arising from the quality of teachers. The
concern about quality is not new in the educational context (Green, 1995); it dates to the
Ottoman Era in Turkey (Memduhoglu et al, 2007). Durnali & Limon (2018) state that
various changes have been made in the historical context regarding the general structure,
functioning, roles, duties, and titles of educational supervision in Turkey, but the purpose
of the supervision has not changed. Literature suggests that supervision has several
effects that can provide better teaching and learning in schools. Peer supervision has been
shown to increase teachers' self-efficacy and job satisfaction (Crutchfield, 1995); school
inspection is accepted as an opportunity for teaching and learning improvement (Kasanda,
2015). In summary, it is the responsibility of supervision to oversee the curriculum's delivery
and make sure it is being carried out as planned. Supervisors collaborate closely with
educators to assess their needs and offer advice and resources to help them better involve
students in the learning process. Supervision can play a role in ensuring that all students
receive a quality education.

Third, the findings of this analysis demonstrate that another supervision activity
carried out within MoNE is the Internal Audit, a body directly subordinate to the
minister. The Internal Audit Units within the MoNE in Turkey are tasked with the
responsibility of delivering independent and objective assurance as well as consulting
services to the MoNE. The internal audit units oversee determining whether or not the
ministry's governance, risk management, and internal control procedures are adequate
and efficient. To make a general assessment, it is useful to bring to the literature that the
Internal Audit Unit and the Boards of Inspectors have different roles and responsibilities.
The Board of Inspectors is responsible for evaluating the effectiveness of the education
system, while the Internal Audit Unit is focused on MoNE's internal operations. Iliman-
Piskiilliioglu et al (2019) confirmed this distinction; Yaman & Cinkir (2021), on the
other hand, revealed that despite this deep-rooted distinction, internal audit arouses the
same effect and feeling as the board of inspectors in MoONE units. In contrast, this double-
headed situation in the audit organization can lead to a decrease in the quality of the work
done, overlapping of duties, increase in job unrest, negative impact on job satisfaction,
and insufficient coordination due to the different working styles, philosophies and
legislation of the audit units (Hosgoriir, 2016). Significant analysis and discussion on the
subject were presented by Can and Sezer (2023) that there is a need for an applicable and
sustainable inspection system in Turkey.
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The findings of this research also give insight into the state of supervision in Turkish
universities. It is worth noting that supervision, including quality assurance, in Turkish
universities is based on Law No. 2547 on Higher Education, which is an inclusive and
regulatory legal document. Ayvaz, Kusak¢i & Borat (2016) examined the developments
in quality assurance in three phases. The first phase is the Period of Higher Education
Supervisory Board (1982-2005); the second one is the Period of YOKDEK and ADEK
(2005-2015) and the final phase is the Period of Higher Education Quality Board (2015-
current). With the Higher Education Supervisory Board formed in the early 1980s and the
Higher Education Academic Evaluation and Quality Improvement Commission (YODEK)
established in 2005, quality studies in higher education have developed. Established in 2015,
the Higher Education Quality Board (YOKAK) has made quality studies more professional
(Guler & Soyer, 2021). The current study revealed that various bodies have authority in
supervision practices in higher education. The first of these authorized bodies is the Higher
Education Supervisory Board. Although the mandate of the Higher Education Supervisory
Board did not contain a specific reference to ensuring the quality of educational programs, it is
a binding high-level supervision body. The Higher Education Supervisory Board is
responsible for the compliance of education and other activities carried out at universities;
disciplinary investigations; and various audit activities. Dogan (1999) also confirms that
higher Education Supervisory Board responsibilities do not include assessing the quality of
education provided by universities or their efficiency in running academic programs. From
this point of view, it can be argued that the Higher Education Supervisory Board is mostly an
investigation body.

The second authorized body is the Internal Audit Unit. Different from the Internal
Audit unit in the CoHE in Ankara, each university has an Internal Audit Unit, which
works on the suitability of work and operations at that university. These units are directly
connected to the rector and continue to supervise by organizing planned visits to each
academic and administrative department of the university. Like other public institutions,
the Internal Audit Unit in universities focuses on internal operations. Karaca-Aydin
(2021) expressed the role of internal audit and auditor in universities as revealing whether
resources are used effectively and efficiently following the goals and objectives of
universities, Kir1 and Dibra (n.d.) saw ineffective internal audit as the basic reasons for
corruption and lack of efficiency in the public sector. On the other hand, Bayrakci and
Demirel (2017) observed that the internal audit system in universities is not effective and
internal auditors experience various difficulties in auditing.

Finally, the third body for supervision practices in higher education is THEQC.
THEQC's quality activities are not carried out in the form of direct supervision with the
same philosophy as in MoNE. However, THEQC's quality assurance activities have a
function to supervise as they aim to monitor, evaluate, and improve the quality of higher
education. Sahin, Elgicek & Tosten (2013) also underline the autonomous structure of
universities in terms of supervision and draw attention to independent, objective, and
contemporary standards for supervision. The supervision of education is essential to
ensure that education is of high quality (Haris et al, 2018). A national quality assurance
body may be required to make the standard of higher education globally competitive in
terms of both quality and quantity in Turkey (Bedenli et al, 2011). Improving the quality
of education in higher education is an important issue (Yildirim & Aslan, 2021; Giimiis,
2018). There is ongoing discussion over the best method of evaluating university quality
and the best framework for conducting such an assessment (Cikrik¢1, Suna, & Ginal,
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2020). Harvey and Newton (2007) have set a framework for quality assurance and described
four main methods of quality assurance: accreditation, audit, assessment, and external
examination. Kilig¢ (2018) examined the contribution of accreditation to the institutional
recognition of universities and programs and accepted accreditation as a guarantee of quality
assurance.
According to this review, it is revealed that many activities, events, or steps are
observed in higher education in Turkey as a result of the quality assurance efforts:
= Universities have created a mission and vision for themselves.
= Universities have created strategic plans that include strategic goals and performance
indicators. Consistent with the university's mission and vision; the strategic goals and
objectives are clearly stated; strategic plans reflecting the ideas of internal and external
stakeholders constitute an important pillar of quality assurance studies.
= Universities have determined a quality policy that has been determined institutionally
and announced to the whole institution.
= Universities have determined the jobs in their academic and administrative units,
and the qualifications and difficulty levels of these jobs. They have created
workflow charts for these works. With these workflow charts, it is aimed that the
work progresses more transparently and quickly. Universities have prepared
various printed forms related to these determined jobs and announced these forms
on their websites.
= In the process of establishing quality assurance, universities have started serious
studies for their graduates, considered stakeholders. Alumni Tracking Systems
have been created to track graduates. Graduates are encouraged to register in the
system. Universities receive the opinions of graduates at various intervals and
these opinions are reflected in the reports prepared.
= Another important stakeholder in the quality assurance process is current students.
It is seen that universities frequently conduct satisfaction surveys for current
students. The content of these surveys is for the administrative and academic
functioning of the university. There are also detailed questions for the courses and
faculty members.
= Accreditation studies have started in universities. Various programs in various
academic units in universities have been accredited as a result of the evaluations
of national or international institutions. The process of accreditation for many of
them is still in progress.
= Another step is external evaluation. Universities are subject to external evaluation
in four dimensions: quality assurance systems; education and teaching; research
and development; and social contributions.
= 23 universities in Turkey were declared as research universities by CoHE. CoHE
has granted these universities various privileges and supported them. It is aimed to
create thematic areas where research universities can come to the fore and create a
strong quality environment.
= Similarly, several universities in Turkey were evaluated according to the parameters of
the region they are in and were included in the Regional Development-Oriented
Mission Differentiation and Specialization Project. These universities and the
programs they are included in are as follows: Bingdl University Agriculture and Basin
Based Development; Burdur Mehmet Akif Ersoy University Agriculture and Basin
Based Development; Diizce University Environment and Health; Kirsehir Ahi Evran



12 B. ERICOK

University Agriculture and Geothermal, Usak University Leather, Textile and
Ceramics; Aksaray University Sports and Health; Kastamonu University Forestry and
Nature Tourism; Mus Alparslan University Farming, Recep Tayyip Erdogan
University Tea, Siirt University Agriculture and Livestock, Artvin Coruh University
Medicinal-Aromatic Plants, Bartin University Smart Logistics and Integrated Zone
Applications, Hittit University Machinery and Manufacturing Technologies, Kirklareli
University Food, Yozgat Bozok University Industrial Hemp, Batman University
Energy, Giresun University Hazelnut, Giimiishane University Mining, I§dir University
Agricultural Products with High Added Value, Karamanoglu Mehmetbey University
Precision Agriculture and Innovative Business Technologies, Munzur University
Strategic Raw Materials and Advanced Technology Applications, Nevsehir Haci
Bektas Veli University Natural and Cultural Heritage Tourism.

Studies carried out in the context of quality assurance are undoubtedly used as a tool
to increase the quality of education and training. On the other hand, there are some
concerns regarding the quality assurance system. Gller and Soyer (2021) state that since
the 1980s, there has been a lot more interest in improving the quality of higher education
This is the period when Turkey met with neo-liberal policies and practices (Mayo, 2018)
in which pioneering studies on neoliberal transformations were initiated by global
organizations. The coordination and outward expansion of this process among European
universities is provided by the Bologna Process (Glimiis & Kurul, 2011). The Bologna
Process is the promotion of European cooperation in quality assurance. The launch of the
Bologna Declaration coincides with some major changes in the higher education
environment, such as the emergence of a real European labor market and increased
international competition in higher education (Campbell, & van der Wende, 2000). While
most people think it is the process of cultural and academic integration; “the main source
of information for the quality activities (Vural-Yilmaz, 2019)”, Giimiis and Kurul (2011)
express and criticize the Bologna Process as the “integration process of the universities of
the member countries to neoliberalism”. Neoliberalism often reduces the role of states
and emphasizes the importance of market-driven decision-making and competition
among institutions and academics. Harvey (2007) defines neoliberalism as a political-
economic theory that advocates giving people the freedom and skills to be entrepreneurs in an
institutional framework with strong private property rights, free markets, and free trade. With
the increasing withdrawal of the state, the education administration has become to be
constructed solely in line with the economy and business values, and market expectations. In
this way, universities' management processes and academic life are becoming a part of the
political economy of globalization (Sentiirk, 2010). Since the 1980s, universities in the world
have started to host new practices and responsibilities due to various reasons and factors. One
of them is more research, publication, and project pressure also called competition culture.
The shrinking of the state in the neoliberal order in the world and the decrease in the financial
resources allocated to universities force universities to obtain different financial resources. The
commaodification of higher education and the fees paid to universities by international students
are examples of this. At this stage, universities put pressure on academics to do more
research, publication, and project because all the above-mentioned are criteria for
calculating rankings. Gonzales & Nufiez (2014) assert that ranking and accountability
cultures promote neoliberal environments. Similarly, Belenkuyu & Karadag (2020)
underlines that in the neoliberal order, universities are now places where knowledge is
produced, registered, marketed, and sold. The international university rankings obtained
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because of these processes are also a quantitative expression of this success. The
emphasis on success criteria has been shifting from quality to quantity, even though most
academic and research activities cannot be quantified. Academics put in a lot of effort to
promote themselves to raise their "ratings," and this goal serves as the primary motivation
for much of what they do in the classroom (Sener, 2012). Since faculty members evaluate
awards in terms of quantity, speed of publication, or competition, they may knowingly
commaodify their work. In this case, the evaluation of faculty members is reduced to numerical
expressions, or the amount of dollars earned (Gonzales & NUfiez, 2014). Harvie (2000)
underlines the emergence of two classes of academics, a research capitalist class, and a
research proletariat. Moreover, neo-liberalization causes anxiety among academics because
neo-liberal audit and supervision practices recast faculty members as competitive human
capital. Audit and ranking systems designed to produce academia as a space of economic
efficiency and intensifying competition produce unhealthy levels of anxiety and stress in the
academy (Berg, Huijbens, & Larsen, 2016).

7. CONCLUSION

In conclusion, this paper has demonstrated that MoNE supervises all public and private
educational institutions in Turkey with two bodies: the Board of Inspectors and the Internal
Audit Unit. The Board of Inspectors is responsible for evaluating the effectiveness of the
education system, while the Internal Audit Unit is focused on MoNE's internal operations.
The role of supervision in schools in Turkey is to support the quality of education and to
promote the professional development of teachers. Supervisors play a critical role in
monitoring the implementation of the curriculum, supporting teachers, assessing teacher
performance, ensuring compliance with regulations and policies, and identifying areas for
improvement.

From the research that has been conducted, it is possible to conclude that supervision
studies in higher education are carried out with three bodies. The first one is the Higher
Education Supervisory Board. The Higher Education Supervisory Board's mandate does
not specifically address program quality, but it is a binding high-level supervision body.
University instruction, disciplinary investigations, and audits are regulated by the Higher
Education Supervisory Board. The second one is Internal Audit Unit. The purpose of the
internal audit unit is to determine whether CoHE's resources are being used economically,
efficiently, and effectively to achieve the organization's stated goals and objectives. Internal
Audit Units are extremely critical to the operation of Turkish universities since they are
responsible for budget monitoring, the promotion of accountability and responsibility, as
well as the identification and elimination of any potential risks. The third one is THEQC,
which is an independent quality council established in 2015. The establishment of THEQC
in 2015 does not imply that quality studies in Turkish higher education began in 2015.
Many practices realized after Turkey was included in the Bologna Process in 2001 can be
evaluated in terms of quality, standards, or supervision in higher education. It is worth
mentioning once again that it cannot be said that there were no efforts on the quality of
higher education in Turkey before the Bologna Process. In the historical process, there
has always been a concern about the quality of higher education and extensive efforts
have been made. The Bologna Process standardized these efforts as action and expression
and redefined many concepts existing within universities with a neoliberal perspective.
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As a result of quality assurance activities in Turkey, universities set mission and vision;
published strategic plans; created a quality assurance policy, job descriptions, workflow
charts, and alumni tracking systems. Quality assurance studies enabled universities to
start accreditation studies and to enter the internal and external evaluation processes. It
should be noted that the separation of universities into research universities or the Regional
Development-Oriented Mission Differentiation and Specialization Program in Turkey is
also a result of quality studies.

Another result of this study is that there are some concerns about quality assurance in
higher education. It can be said that quality assurance studies entered universities with the
Bologna Process, and this is a result of global policies such as neoliberalism. This process has
caused universities and faculty members to evolve into a more market-oriented and
competitive structure. Due to quality assurance, standardization, rankings, and accreditation,
the focus in universities is in danger of shifting from quality to quantity. In this respect, the
function of supervision practices in education as a quality tool and the design of balanced
quality assurance systems that do not disrupt the structure of this function is very important.

Based on the findings of this research on supervision studies in Turkey, it is suggested
that future researchers should focus on examining the effectiveness of supervision practices in
improving the quality of education and promoting the professional development of teachers.
Another potential research avenue could be on on the impact of global policies such as
neoliberalism on the quality assurance practices in higher education, and how they have
led to a more market-oriented and competitive structure in universities, potentially
shifting the focus from quality to quantity. Lastly, researchers could explore the design of
balanced quality assurance systems that prioritize quality while maintaining the function
of supervision practices in education.

REFERENCES

Abide, O. F., & Gelisli, Y. (2020). Egitimde nitelik kavramina yonelik dgretmen algilari: karsilastirmali bir
analiz. Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 17(46), 361-390.

Agaoglu, S., & Selim, Y. (2020). Okul miidiirlerinin okul denetim sorumluluklar1. Sosyal Bilimler Arastirmalar:
Dergisi, 15(1), 219-226.

Aksu, M., Aksu, T., Apaydin, C., Kasalak, G., Tan, O., & Senol, Y. (2015). Aday 6gretmenlerin uygulamali
egitim siirecinin akran danigma ve kliniksel denetim yoluyla desteklenmesi. Kuram ve Uygulamada Egitim
Yénetimi Dergisi, 21(2), 131-160.

Alpaydin, Y., & Topal, M. (2022). Egitim fakiiltelerindeki akreditasyon deneyimleri iizerine nitel bir aragtirma.
Insan ve Toplum, 12(2), 232-265.

Altinok, V., Tezel, M., & Giingor, S. S. (2020). Okullarda denetimin gerekliligi {izerine dgretmen goriisleri.
Gazi Universitesi Gazi Egitim Fakiiltesi Dergisi, 40(1), 225-253.

Altunay, E. (2020). Okul yoneticilerinin ders denetimlerine iligkin yonetici ve 6gretmen goriisleri. Mehmet Akif
Ersoy Universitesi Egitim Fakiiltesi Dergisi, (55), 95-127.

Aytag, T. (2020). Tiirk egitim sisteminin yapist. In E. D. Kili¢ (Ed.), Tiirk egitim sistemi ve okul yénetimi iginde
(ss. 37-53). Egiten Kitap.

Ayvaz, B., Kusakei, A. O., & Borat, O. (2016). Kalite giivencesi ve akreditasyon siiregleri. Istanbul Ticaret
Universitesi Miihendislik Fakiiltesi Endiistriyel Aragtirma ve Gelisim Dergisi, 1(1), 53-60.

Basar, H. (2000). Egitim denetgisi. Pegem Akademi Yayncilik.

Bayrakci, E., & Demirel, A. (2017). i¢ denetimin yapisal ve islevsel sorunlarmin Tiirkiye’deki iiniversiteler
baglaminda analizi. Karamanoglu Mehmetbey Universitesi Sosyal ve Ekonomik Arastirmalar Dergisi,
19(33), 52-60.

Belenkuyu, C., & Karadag, E. (2020). Akademik kapitalizm: Siralama sistemlerinin hegemonyasindaki
Universiteler. Nobel Akademi Yayncilik.



Supervision of Education as a Quality Assurance Tool in Turkey: Ministry of National Education (MoNE)... 15

Belenli, 1., Giinay, D., Oztemel, E., Demir, A., Serifoglu, F. S., Elmas, M., ... & Kilig, M. (2011). A model offer on the
formation of quality assurance for Turkish higher education institutions. Journal of Higher Education and Science,
1(3), 128-133.

Berg, L. D., Huijbens, E. H., & Larsen, H. G. (2016). Producing anxiety in the neoliberal university. The
Canadian Geographer/le géographe canadien, 60(2), 168-180.

Campbell, C. & van der Wende (2000). International initiatives and trends in quality assurance for European
higher education. Exploratory Trend report The European Network for Quality Assurance in Higher
Education, Helsinki-Finland.

Can, E., & Sezer, S. (2022). Turkey’s testing with the inspection system in education. International Journal on
New Trends in Education & their Implications (IJONTE), 13(2), 7-16.

Caras, A., & Sandu, A. (2014). The role of supervision in professional development of social work specialists.
Journal of Social Work Practice, 28(1), 75-94. https://doi.org/10.1080/02650533.2012.763024

Cikrikel, N., Suna, H. E., & Giinal, Y. (2020). Pedagogical approaches and initiatives for educational quality
assurance in Turkey. In H. Flavian (Ed.), From Pedagogy to Quality Assurance in Education: An
International Perspective (pp. 63-68). Emerald Publishing Limited. https://doi.org/10.1108/978-1-83867-
106-820201007

CoHE. (2023b). Department of internal audit. https:/iwww.yok.gov.tr/Sayfalar/Kurumsal/ldariBirimler/ic_denetim_
birimi_baskanligi/amac_ve_hedefler.aspx

Cornforth, S., & Claiborne, L. B. (2008). Supervision in educational contexts: raising the stakes in a global
world. Teaching in Higher Education, 13(6), 691-701. https://doi.org/10.1080/13562510802452418

Council of Higher Education (CoHE) (2019). Tirkiye yiiksekogretim sistemi. https://www.yok.gov.tr/
Documents/Yayinlar/Yayinlarimiz/2019/Higher_Education_in_Turkey 2019 _tr.pdf

Council of Higher Education (CoHE) (2023a). Yiiksekogretim istatistikleri. https:/istatistik.yok.gov.tr

Crutchfield, L. B. (1995). The impact of two clinical peer supervision models on school counselors' job
satisfaction, counseling self-efficacy, and counseling effectiveness. [Published Doctoral Dissertation]. The
University of North.

Demirkasimoglu, N. (2011). Tiirk Egitim Sistemi’nde bir alt sistem olan denetim sisteminin secilmis bazi
iilkelerin denetim sistemleri ile karsilastirilmasi. Bolu Abant Izzet Baysal Universitesi Sosyal Bilimler
Enstitlist Dergisi, 11(2), 23-48.

Dogan, 1. (1999). Egitimde kalite ve akreditasyon sorunu: Egitim fakiilteleri iizerine bir deneme. Kuram ve
Uygulamada Egitim Yonetimi, 20(20), 503-519.

Durnali, M., & Limon, 1. (2018). Cagdas Tiirk egitim denetimi sistemi (degisimler ve yasal dayanaklari).
Kastamonu Egitim Dergisi, 26(2), 413-425.

EC. (2023). Basic Characteristics of Education System. European Commission.
https://eurydice.eacea.ec.europa.eu

Eranil, A. K., & Barig, A. E. (2022). An analysis of the education system in Turkey: supervision policies between the
years 1980-2021. Journal of Educational Supervision, 5(3), 35-60. https://doi.org/10.31045/jes.5.3.2

Erdem, A.R. (2021). Tirk egitim sisteminin yapisi. R. Sarpkaya (Ed.). Tiirk egitim sistemi ve okul yonetimi
icinde (ss. 33-83). An1 Yayincilik.

Ergen, H., & Esiyok, 1. (2017). Okul miidiirlerinin ders denetimi yapmasina iliskin 6gretmen gorisleri. Cagdas
Yénetim Bilimleri Dergisi, 4(1), 2-19.

Glanz, J., Shulman, V., & Sullivan, S. (2007). Impact of instructional supervision on student achievement: can
we make the connection? Paper presented at the Annual Meeting of the Council of Professors of
Instructional Supervision, Athens, Georgia.

Gokge, F. (1994). Egitimde denetimin amag ve ilkeleri. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 10, 73-78.

Gonzales, L. D., & Nufiez, A.-M. (2014). The ranking regime and the production of knowledge: implications
for academia. Education Policy Analysis Archives, 22(31), 1-24.
http://dx.doi.org/10.14507/epaa.v22n31.2014

Green, D. (1995). What is quality in higher education? Concepts, policy and practice. In D. Green (Ed.), What is quality
in higher education? (pp. 13-30). Society for Research into Higher Education & Open University Press.

Grisay, A., & Mahlck, L. (1991). The quality of education in developing countries: a review of some research
studies and policy documents. International Institute for Educational Planning.

Giiler, M., & Soyer, B. (2021). Yiiksekogretimde yeniden yapilanma: Tiirk yiiksekogretiminde kalite giivencesi
sisteminin gelisimi. Kalite ve Strateji Yonetimi Dergisi, 1(1), 45-89.

Giimiis, A., & Kurul, N. (2011). Universitelerde Bologna siireci neye hizmet ediyor? Egitim Sen Yiiksekogretim
Biirosu (YOB).



16 B. ERICOK

Giimiis, S. (2018). State Level Higher Education Boards in the USA and Reform Suggestions for Turkey:
Governance, Quality Assurance, and Finance. Education & Science/Egitim ve Bilim, 43(193), 45-61.

Giindiiz, Y. (2012). Egitim orgiitlerinde denetimin gerekliligi: Kuramsal bir ¢alisma. Dumlupinar Universitesi
Sosyal Bilimler Dergisi, 34, 1-6.

Harvey, D. (2007). A brief history of neoliberalism. Oxford University Press.

Harvey, L., & Newton, J. (2007). Transforming quality evaluation: moving on. In D.F. Westerheijden, B.
Stensaker, & M.J. Rosa (Eds.), Quality Assurance In Higher Education. Higher Education Dynamics (\Vol.
20). Springer. https://doi.org/10.1007/978-1-4020-6012-0_9

Harvie, D. (2000). Alienation, Class and Enclosure in UK Universities. Capital & Class, 24(2), 103-132.
https://doi.org/10.1177/030981680007100105

Hatipoglu, F. (2022). An overview of quality studies in higher education. Journal of Inclusive Educational
Research, 2(2), 26-35.

Hosgoriir, V. (2016). Milli egitimde i¢ denetim internal supervision in national education. Journal of Teacher
Education and Educators, 5(1), 86-105.

Iliman-Puskillioglu, E., Tirkkas-Anasiz, B., & Hosgoriir, V. (2019). Tirk Milli Egitim sisteminde i¢ denetim
sorunsali. Egitim Kuram ve Uygulama Arastirmalar: Dergisi, 5(2), 266-275.

Karaca-Aydm, S. (2021). Universitelerde i¢ denetim ve misyon sorunu. Unye Iktisadi ve Idari Bilimler
Fakiiltesi Dergisi, 4(2), 9-22.

Kasanda, O. K. (2015). The role of secondary school inspection in raising school standards in Tanzania: a case
of Kibaha district. [Unpublished Master’s Thesis]. The Open University of Tanzania.

Kavak, Y. (1999). Ogretmen egitiminde yeni bir yaklasima dogru: Standartlar ve akreditasyon. Kuram ve
Uygulamada Egitim Yonetimi, 19(19), 313-324.

Kilig, N. (2018). Akademik aklin 6z yitimi ve tiniversiteler. Nobel Akademi Yayncilik.

Kiri, N., & Dibra, P. (n.d.). Internal audit as a preventive tool against corruption in public institutions. Albanian
case. Economics Questions, Issues and Problems, 107-114.

Koklii, M., & Kunduz, E. (2011). Ilkégretim miifettislerinin ¢agdas egitim denetimi ilkelerine ve kliniksel
denetime yonelik davranislarina iligkin 6gretmen algilari. Education Sciences, 6(1), 621-631.

Kurum-Tiryakioglu, G., & Cinkir, S. (2017). Country background report on distributed evaluation and planning
in Turkish schools (Working Paper No.4). Retrieved from Erasmus+ Distributed Evaluation and Planning
in Schools (DEAPS). https://www.deaps.net/deapstr

Mayo, P. (2018). Tiirkive'de egitimin neoliberal déniisiimii (Cev. A. Demirci; Derleyenler: K. Inal ve G.
Akkaymak). Toz.

Memduhoglu, H. B., & Mevsim, Z. (2012). Cagdas egitim denetimi modeli olarak 6gretimsel denetimin Tiirk
egitim sisteminde uygulanabilirligi. Journal of Theoretical Educational Science, 5(1), 131-142.

Memduhoglu, H. B., Aydin, I., Yilmaz, K., Giingér, S., & Oguz, E. (2007). The process of supervision in the
Turkish educational system: Purpose, structure, operation. Asia Pacific Education Review, 8, 56-70.

MoNE. (2022). National Education Statistics Formal Education 2021/'22. Publication of Official Statistics
Programme. Ministry of National Education.

MoNE. (2023). Internal audit directive of the ministry of national education. https://icden.meb.gov.tr/

Newton, T., & Napper, R. (2007). The bigger picture: Supervision as an educational framework for all fields.
Transactional Analysis Journal, 37(2), 150-158. https://doi.org/10.1177/036215370703700208

Official Gazette. (1982). Regulation on organization, duties and working procedures of the higher education
supervisory board (Date: 03.08.1982, Number: 17771).

Official Gazette. (2017). Ministry of national education, Regulation on the board of inspection (Date:
20.8.2017, Number: 30160).

Official Gazette. (2018). Presidential Decree on the Presidency Organization (Date: 10.7.2018, Number: 30474)

Official Gazette. (2022a). Ministry of national education, Regulation on the education inspections (Date:
01.3.2022, Number: 31765).

Official Gazette. (2022b). Higher education quality assurance and regulation on the higher education quality
board (Date: 23.11.2018, Number: 30604).

Ozdemir, S. (2002). Egitimde toplam kalite yonetimi. Kirgizistan-Tiirkiye Manas Universitesi Sosyal Bilimler
Dergisi, 2, 253-270.

Ozen, E. (2022). Yiiksekogretimde kalite giivencesi ve akreditasyon: Acik ve uzaktan egitim. Agikogretim
Uygulamalar: ve Arastirmalar: Dergisi, 8(1), 87-93.

Ozer, M., Gur, B. S., & Kigiikcan, T. (2010). Yiiksekogretimde kalite giivencesi. SETA.

Sahin, A. (2022). Tirk egitim sisteminde denetimin tarihsel gelisimi ve denetimin okul yoneticileri ya da
mifettigler tarafindan yapilmasinin giiglii ve zayif yonleri [Historical development of supervision in
Turkish education system and strengths and weaknesses of auditing by school administrators or inspectors].
Atlas Sosyal Bilimler Dergisi, 1(12), 1-10.



Supervision of Education as a Quality Assurance Tool in Turkey: Ministry of National Education (MoNE)... 17

Sahin, S., Elgicek, Z., & Tdsten, R. (2013). Tiirk egitim sisteminde teftisin tarihsel gelisimi ve bu gelisim siireci
icerisindeki sorunlar. The Journal of Academic Social Science Studies, 6(5), 1105-1126.

Sener, M. Y. (2012). Turkish Academics as Neoliberal Subjects? Journal of Developing Societies, 28(3), 299-322.

Sentiirk, 1. (2010). Pierre Bourdieu’nun neoliberalizm elestirisi baglaminda egitim ydnetimini yeniden
diisiinmek. Eskisehir Osmangazi Universitesi Sosyal Bilimler Dergisi, 11(2), 73-98.

Sozmen, E. Y. (2004). Egitimde kalite yaklasimlari. Tip Egitimi Diinyasi, 16(16), 3-10.

Sungl, H., & Bayrakgi, M. (2010). Bolonya siireci sonrasi yliksekogretimde akreditasyon galigmalari. Tirk
Egitim Bilimleri Dergisi, 8(4), 895-912.

THEQC. (2019). Strategic plan. THEQC.

UNICEF. (2000). Defining quality in education. The International Working Group on Education: Florence (ltaly).

Vural-Yilmaz, D. (2019). Quality assurance in Turkish higher education in the framework of policy process
model. Siilleyman Demirel Universitesi Fen-Edebiyat Fakiiltesi Sosyal Bilimler Dergisi, (46), 37-60.

Yaman, A. (2011). Geleneksel teftis ile i¢ denetim modelinin fonksiyonel acidan degerlendirilmesi. Denetisim,
(6), 22-28.

Yaman, A., & Cinkr, S. (2021). I¢ denetim modelinin milli egitim bakanligi’nda benimsenme ve uygulanabilirlik
diizeyinin degerlendirilmesi. Kuram ve Uygulamada Sosyal Bilimler Dergisi, 5(2), 196-212.

Yavuzer, B. B. (2015). Egitimde farklilagtirilmis denetim ve uygulanabilirligi [Yiksek Lisans Tezi]. Ulusal Tez
Merkezi.

Yesil, D., & Kis, A. (2015). Okul miidiirlerinin ders denetimi. [nonii Universitesi Egitim Bilimleri Enstitiisii
Dergisi, 2(3), 27-45.

Yildinim, K., & Aslan, A. (2021). Tirk yiiksekogretiminin 6gretimin kalitesinin dis degerlendirme raporlarina
gore ¢oklu bakis agisiyla incelenmesi. Journal of Qualitative Research in Education, (25), 106-129.

Yiiner, B. (2022). Egitim denetimi kavramu, ilkeleri ve doniisiim siireci. A. E. Barig & A. K. Eranil (Eds.),
Tiirkiye'de egitim denetimi iginde (ss. 1-24). An1 Yayincilik.

Zohriah, A., Fauzi, A., & Pandini, |. R. (2022). The Impact of Managerial and Principal Academic Supervision
on Teacher Performance. Nidhomul Haq: Jurnal Manajemen Pendidikan Islam, 7(3), 436-450.

SUPERVIZIJA OBRAZOVANJA KAO ALAT OBEZBEDIVANJA
KVALITETA U TURSKOJ: MINISTARSTVO NACIONALNOG
OBRAZOVANJA (MONE) | VISOKOG OBRAZOVANJA (COHE)

Cilj ovog rada je otkrivanje nacina i postupaka supervizije koje sprovode Ministarstvo
nacionalnog obrazovanja (MONE) i Savet za visoko obrazovanje (COHE) u Turskoj i, s obzirom na
to, diskusija u kontekstu kvaliteta. Na pocetku je dat pregled nadleznosti nacionalnog obrazovnog
sistema, a zatim i visokog obrazovanja u Turskoj. Na osnovu uvida u rad sluzbi nadzora i njihovih
nadleznih organa koji su formirani u obe strukture, otkriveno je da nadzor svih javnih i privatnih
obrazovnih institucija od strane MONE-a vrse dva organa: Inspekcijski odbor i Jedinica za internu
reviziju. Takode, supervizori u Turskoj igraju kljucnu ulogu u pracenju implementacije nastavnog
plana i programa, pruzanju podrske nastavnicima, ocenjivanju ucinka nastavnika, obezbedivanju
uskladenosti sa propisima i politikama i identifikaciji oblasti za unapredivanje rada. Kada je u pitanju
Savet za visoko obrazovanje (COHE), studije supervizije sprovode tri tela: Nadzorni odbor visokog
obrazovanja, Jedinica za internu reviziju i Turski savet za kvalitet visokog obrazovanja (THEKC).
Dok je Nadzorni odbor visokog obrazovanja autoritativna organizacija, njegov mandat ne ukljucuje
procenu kvaliteta pojedinacnih kurseva ili odeljenja. Jedinica za internu reviziju procenjuje da li se
resursi COHE koriste ekonomicno, efikasno i efektivno za postizanje njegovih ciljeva. Kao rezultat
kvalitetnih aktivnosti THEKC-a, univerziteti su: postavili misiju i viziju, objavili strateske planove;
kreirali politiku osiguranja kvaliteta; dali opis poslova, dijagrame toka posla i sisteme za pracenje
bivsih studenata. Napori za osiguranje kvaliteta omogudili su univerzitetima da zapocnu studije
akreditacije i udu U procese interne i eksterne evaluacije. Treba napomenuti i da je razdvajanje
univerziteta u istraZivacke univerzitete ili Diferencijacija regionalne razvojno-orjentisane misije i
Specijalizovani program u Turskoj, takode rezultat studija osiguranja kvaliteta.

Kljuéne reéi: supervizija obrazovanja, Ministarstvo nacionalnog obrazovanja (MONE), Savet za
visoko obrazovanje (COHE)



